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ABSTRACT 

This report presents selected performance measures of 
California's community colleges during the 1993-94 academic year in 
the areas of student access (measured by student enrollment and 
participation rates), student success (measured by student goals, 
persistence, completion rates, and employment information), staff 
composition (measured by workload and gender and ethnicity of staff), 
and fiscal condition (measured by fiscal stability, revenue sources, 
and revenue per full-time equivalency students (FTES)), Highlighted 
findings include the following: (1) over 124,000 students lost access 
to community colleges in fall 1993, due in part to a $50 per unit 
differential fee for baccalaureate students and also to fee increases 
in spring 1993 and in fall 1993; (2) despite the decline in access, 
the overall gender and ethnic balance of enrollments improved; (3) 
63% of fall 1993 credit students continued through spring 1994; (4) 
86% of the state's community college students completed fall 1993 
classes with a grade of C or better; (5) colleges awarded over 55,000 
degrees and 22,000 certificates, with proportional representation 
among women and minorities; (6) hours taught by full-time faculty 
remained stable at about 60%; (7) gains have been made toward 
increasing gender and ethnic diversity of faculty, administrators, 
and classified staff; (8) the number of districts experiencing some 
risk to fiscaJ stability increased from 12 to 17; and (9) in 3 years 
of state fiscal crises, the colleges' real revenues per actual 
full-time equivalent student dropped and remain flat at approximately 
the $3,100 level, (MAB) 
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Preface 



This report attempts to document the effectiveness of California Community Colleges in 
fulfilling their mission in the delivery of vital educational services to Californians. The 
purpose is to display the performance of community colleges for the 1993-94 academic year 
with respect to selected measures. 

Most of the information presented in this report is developed from data provided by districts 
to the Chancellor's Office Management Information System (MIS). The MIS design has the 
following major features: 1) data elements uniformly designed for consistent reporting and 
interpretation; 2) required participation of all 71 districts (107 colleges); arid 3) data reported as 
of end-of-term in a disaggregated form covering the primary areas cf educational activity, 
including counts and characteristics of students, staff, courses, fiscal and physical resources, 
and special programs. 

The MIS was implemented in three phases starting with the Fall 1990 term. The scope and 
magnitude of the task, as well as normally expected implementation problems, rendered some 
of the earlier data (i.e., Fall 1990 to Fall 1991) not fully usable. More recent reporting has 
overcome many of these implementation problems, resulting in nearly complete reporting by 
the districts. 

Other sources of information, also based on data, provided to MIS by the districts/colleges, are 
reports prepared by the Research and Analysis Unit in the Chancellor's Office including the 
Report on Enrollment, 1990-93; the Reports on Staffing and Salaries (Fall 1990 through Fall 
1993); and the Report on Courses, Fall 1992 to Fall 1993. The data source for exhibits on Fiscal 
Condition is the Fiscal Data Abstract published annually by the Chancellor's Office Fiscal and 
Business Services Unit. The use of any other sources is cited on the exhibits. 

Our appreciation is extended to the district/college staff who submitted unit record data each 
term through the MIS process on over 1.3 million students, 72,000 staff, and 140,000 course 
sections. Their untiring dedication makes reports like this possible. We also want to 
acknowledge and thank staff in the Chancellor's Office: Mick Holsclaw and Chuck Wiseley, 
who provided overall support as well as the basic data files from which this report was 
prepared; Mark Fetler, who provided the basic design and components for this report; Adria 
Sanders, who prepared the graphics; and all those individuals from various divisions who 
provided the timely and necessary feedback. Analytical work on this report was conducted 
within the Chancellor's Office Policy Analysis and Development Division by Leonard 
Shymoniak, director, Accountability Unit. 

We invite your review of this study and suggestions to improve upcoming effectiveness 
reports. Please direct any comments to Leonard Shymoniak at (916) 327-5884. 

Judy Walters, Vice Chancellor 
Policy Analysis and Development 



Executive Summary 



Assembly Bill 1725 (1988), enacted as Education Code Section 71020.59(b), requires the Board 
of Governors to "develop and implement a comprehensive community college educational 
and fiscal accountability system" and to produce accountability reports. Initial designs to 
implement the accountability program focused on systemwide collection and reporting of 
information directed towards five areas: Student Access, Student Success, Student Satisfaction, 
Staff' Composition, and Fiscal Condition. Subsequent designs emphasized the importance of 
college-level accountability for assessing institutional and program effectiveness. Proposals 
made by the Office of the California Legislative Analyst in February 1995 would require the 
development of performance standards, and pilot testing of a performance-based budgeting 
program for allocating a part of apportionment funds to districts. 

This report presents selected performance measures of California's community colleges during 
the 1993-94 academic year in the areas of student access, student success, staff composition, and 
fiscal condition. Future reports will develop an expanded list of performance measures and 
add a new area related to student satisfaction. 



Student Access 

The 1960 Master Plan for Higher Education in California established open access to any 
California high school graduate or person 18 years or older who could benefit from 
instruction. The mission of the California Community Colleges has been to maintain to the 
maximum extent possible, access to community colleges for California adults. 

Our task during this decade is to provide Californians with quality programs in transfer and 
career education, and in the mastery of basic skills and English as a Second Language. Inade- 
quate resources to offer classes and support services, along with increases in student fee 
charges, have negatively impacted the number of Californians who attend community 
colleges. 

The performance measures for student access are student enrollments and participation rates. 

• Over 124,000 students lost access to community colleges in Fall 1993. Half of this 
loss was attributable to the $50 per unit differential fee charged to baccalaureate 
students in Spring 1993. The balance of enrollment losses were non-baccalaureate 
students who were assessed two fee increases: $6 to $10 in Spring 1993 and $10 to 
$13 per unit in Fall 1993. Access was further constrained by the State budget crises 
which did not allow districts a modest cost-of-living adjustment (COLA) and 
which did not provide a backfill for shortfalls in property tax revenue. 
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2 Effectiveress of Community colleges 



• Despite the decline in student access partially resulting from the differential fee 
imposed in Spring 1993, the overall gender and ethnic balance of community 
college enroliees improved when compared to prior year enrollments, and when 
compared with data on recent high school graduates and California's adult 
population. 

Student Success 

The use of student success as a performance measure has relevance to three types of 
educational consumers: the student, who determines which courses will result in achieving 
specific educational goals; the taxpayer, who needs assurance that educational resources are 
effectively and efficiently utilized; and the policy maker, who evaluates broader program 
outcomes to meet desired social policy. 

The performance measures for student success include student goals, persistence, completion 
rates, and employment information. 

• Students succeeded in achieving their educational goals at community colleges in 
the following ways: 

♦ 63 percent of Fall 1993 credit students continued their attendance through the 
Spring 1994 term. 

♦ 86 percent of students completed classes in Fall 1993 with a grade C or better. 

♦ 77 percent of a Fall 1990 student cohort persisted in California Community 
Colleges, the California State University, or the University of California 
through Fall 1993. 

• Although about 5,500 class sections were eliminated in Fall 1993, the proportion of 
course completions increased in transfer, core occupational, and Basic Skills/ 
English as a Second Language classes. 

• Community colleges awarded over 55,000 degrees and 22,000 certificates, with 
proportional representation among women and minorities. 

• The number of community college transfers to the California State University in 
1993-94 increased by 3,440 (8.4%) to 44,420 and by 947 (9.5%) to 10,740 for the 
University of California, with proportional representation of women and 
minorities. 
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Effectiveness of Community Colleges 3 



• Students receiving job training at California Community Colleges showed increases 
in potential earnings. The increases in earning potential occurred for all students, 
regardless of groupings by gender or ethnicity. 

Staff Composition 

An appropriate balance in the racial/ethnic and gender composition of community college 
faculty and support staff can positively influence campus climate. Indicators of staff 
composition enable the evaluation of community college personnel practices with respect to 
employment opportunity policies firmly ingrained in federal, state, and local government 
statutes. 

The performance measures for staff composition include workload and the gender and 
ethnicity of faculty and staff. 

• Although more improvement is needed, gains have been made toward increasing 
the gender and ethnic diversity of faculty, administrators, classified staff, and 
others. 

• The total hours taught by full-time faculty grew slightly through 1991-92 and 
subsequently has remained stable at about the 60 percent level. 

Fiscal Condition 

The fiscal condition component informs the public how the community colleges expend their 
financial resources and about the overall fiscal condition of the community college system. 
More importantly, the fiscal condition of community colleges impacts the scope and quality of 
educational services that can be delivered to students. 

The performance measures for fiscal condition include fiscal stability, revenue sources, and 
revenues per FTES after adjustments for inflation. 

• The number of districts experiencing some riekto fiscal stability has increased from 
12 to 17 in 1993-94. 

• The level of unfunded FTES peaked in 1991-92, and has declined significantly as 
districts cut courses to accommodate the growing fiscal constraints. 

• In the three years of the State fiscal crises, starting in 1991, community colleges* 
real (i.e., inflation adjusted) revenues per actual FTES dropped and remain flat at 
approximately the $3,100 level. 
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Student Access 



By law, community colleges must admit those Califomians who have graduated from high 
school and may admit those who have not graduated but who are 18 years of age or older and 
can benefit from instruction. This policy of "open access" from the Master Plan establishes the 
mission of community colleges to provide Califomians with an equal opportunity for 
education and training enabling them to fully utilize their potential in the workplace and as 
citizens, regardless of economic, cultural, or ethnic background. 

The ability of California Community Colleges to provide the kind of access set forth in the 
Master Plan is vital to the economic and social development of California. The colleges have a 
particularly significant role to play in helping to close the potential gap between the state's 
new jobs and the lack of skilled labor available to fill them. Colleges not only provide 
individuals with transfer and vocational education for these new jobs, but they also enroll 
more individuals than do other postsecondary institutions from those groups (women, 
minority, immigrant) that will comprise most of the new workers. 

Recent experience indicates that increases in student fees and inadequate budgets has 
negatively impacted those Califomians attending community colleges. Studies conducted by 
the Chancellor's Office since 1984 found that a 1.0 percent increase in the cost of student 
attendance results in a 0.7 percent decline in headcount enrollment. Several major increases in 
community college fees from Fall 1992 through Fall 1993 were enacted by the Legislature. 
Holders of baccalaureate degrees had fee increases in Spring 1993 from $6 to $50 per credit 
unit. All other credit students had two fee increases: from $6 to $10 per unit in Spring 1993 
and from $10 to $13 per unit in Fall 1993. Those students carrying heavier unit workloads 
also experienced additional charges due to the removal of the 10 unit fee ceiling. 

Inadequate funding also negatively impacts student access. In the three years after 1991 when 
the State of California entered a severe recession, revenues for community college operations 
dropped and remained flat, with no increases provided for normal population grdwth or cost- 
of-living adjustments (COLA). Such fiscal constraints forced colleges to cut back or eliminate 
courses with enrollments below a sustainable class-size level. In other instances, inadequate 
budgets prohibited colleges from hiring faculty to teach classes needed by students. A recent 
study on course offerings found that 5,500 (4%) classes were dropped between the Fall 1992 
and Fall 1993 terms. 



ERJC 



s 9 



5 Effectiveness of community colleges 

The performance measures for student access include student enrollments and participation 
rates. 

' • More than 124,000 (8.2%) students were turned away in Fall 1993. (The Fee Impact 
Study (1993) found that about 64,000 of these students were baccalaureate degree 
holders.) Students who remained were more often full-time and noncredit. 
(See Exhibit 1.11a) 

• Declines in enrollment impacted male and female students proportionately. 
(See Exhibit 1.11b) 

• Losses in headcount enrollment in Fall 1993 did not disproportionately impact 
minority representation. The enrollment drop by Whites (2.7 percentage points) 
was offset by gains among Asians (0.8), Blacks (0.2), and Hispanics (1.3). 

(See Exhibit 1.11c) 

m 

• Despite steady gains in recent years, Hispanics continue to be underrepresented in 
community college enrollment. Black enrollments exceed proportional represen- 
tation. (See Exhibit 1.1 Id) 

• The ethnic diversity of first-time students is similar to the ethnic diversity of recent 
high school graduates. (See Exhibit 1.20) 
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Exhibit 1.11a 

Headcount Enrollment by Load 

Total Enrollments Counts, Fall 1992 and Fall 1993 



800.000 1.600,000 2.400.000 



Full-time 



Part-time 



Noncredrt 




354,797(23.6%) 
347.689 (25.3%) 



947.672 (63.2%) 
838.199(60.9%) 



197.924(132%) 
190.677(13.8%) 



Total 




Fall 1992 



1.500.393 (100%) 
1.376.565(100%) 



Fall 1993 



The headcount (undupli- 
cated) enrollment of all 
students decreased from Fall 
1992 to Fall 1993 by 124,000 
(8.2%). Proportionately, the 
decrease in part-time (2.3% 
points) was offset by in- 
creases in full-time (1 .7% 
points) and noncredit (0.6% 
points) 

The Chancellor's Office Fee 
Impact Study ( 1993) con- 
cluded that enrollment 
declines were attributable 
to: the new differential fee 
imposed on BA students, the 
fee increases on all other 
credit students, and the 
second year of severe budget 
constraints forcing districts to 
cut courses because FTES 
funding was capped. 



Exhibit 1.11b 

Headcount Enrollment by Gender 

Enrollment and Percentages of Men and Women, Fall 1992 and Fall 1993 



400.000 



800.000 



Fall 1992 



Fall 1993 




1,200.000 



658.037(44.2%) 



Women 832.055 
(55.8%) 



603.998(44.1%) 



Women 765.685 
(55.9%) 



Declines in enroll- 
ment impacted male 
and female students 
proportionally. 

More women than 
men enrolled in 
community colleges 
over the last decade, 
however, the trend 
toward increased 
enrollment of women 
is leveling off. 



Fall 1992 
Fall 1993 
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Exhibit 1.11c 

Headcount Enrollment by Ethnicity 

Percentages of Selected Ethnic Groups, Fall 1992 and Fall 1993 



10 



20 



30 



40 



50 



60 



Asian 



Black 



Hispanic 



White 




Headcount enrollment de- 
clines did not dispropor- 
tionately impact minority 
students. Enrollment losses of 
Whites (2.7% points) were 
offset by gains for Asians (0.8), 
Blacks (0.2), and Hispanics 
(13). 



Fall 1992 
Fall 1993 
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Exhibit 1.1 1d 

Headcount Enrollment Compared to Population 

Percentage of Selected Ethnic Groups Compared to Department of Finance Estimates for 
California Population 



Black 



Hispanic 



White 




Despite steady gains in 
recent years, Hispanics 
continue to be under- 
represented in total com- 
munity college enroll- 
ment. Black enrollment 
exceeds proportional 
representation. 

DOF estimates are not 
available for Asians as a 
separate group. 



55.9% 



Fall 1993 
DOF 
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Exhibit 1.20 

First-Time Students 

Percentage of Ethnic Enrollment Compared to Most Recent Public High School Graduates, 
Fall 1993 



Amer. Ind. 
13% 



Asian 
11.8% 



White 
47.9% 




Filipino 
43% 



Hispanic 
27.1% 



First-Time Students 



Amar. Ind 
0.9% 



White 
48.5% 




Filipino 
3.0% 



Hispanic 
28.7% 



High School Graduates 



The ethnic diversity of first-time students is similar to the ethnic diversity of recent 
high school graduates. 
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Student Success 



The use of student success as a performance measure has relevance to three types of 
educational consumers: the student, who determines which courses will result in achieving 
specific educational goals; the taxpayer, who needs assurance that educational resources are 
effectively and efficiently utilized; and the policy maker, who evaluates broader program 
outcomes to meet desired social policy. 

Some appropriate measures for student success include course completion rates, degrees and 
certificates earned, and transfers to universities. The taxpayer extends these measures of 
success to include the rate at which students continue to enroll for two or more consecutive 
terms, as well as, the degree to which courses are completed in areas central to the transfer; job 
preparation; basic skills; and life-long learning. The policy maker further expands the 
evaluation measures to include student performance with respect to obtaining a job and 
earning rates up to three years after leaving colleges. 

The performance measures of student success include student goals, persistence, completion 
rates, and employment information. 

• For every ten (10) credit students, four (4) declared Transfer, three (3) declared 
Occupational Nontransfer, two (2) declared Undecided, and one (1) declared Basic 
Skills or Other as primary goals pursued at community colleges. (See Exhibit 2.10) 

• Course cutbacks in Fall 1993 did not reduce the proportion of transfer course 
completions. Transfer course completions remained at 64 percent while "Other 
Credit" declined 1.2 percentage points and noncredit grew 1.0 percentage points. 
(See Exhibits 2.12a) 

• Course cutbacks in Fall 1993 impacted occupational course completions more than 
"Other" due to the loss of BA students who more often enrolled in occupational 
classes. (See Exhibit 2.12b) 

• English as a Second Language was the only area of the community college instruc- 
tional program that grew both in the number of student completions and as a 
proportion of the total statewide curriculum. (See Exhibit 2.12c) 

• Of all students enrolled in credit courses, an average of 86 percent completed the 
course with a grade C or better. Women have a slightly higher completion rate 
than men. (See Exhibit 2.13a) 

• All race/ethnic groups have a successful completion rate of 79 percent or better, 
with Asians and Whites having slightly higher rates than Hispanics and Blacks. 
(See Exhibit 2.13b) 
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12 Effectiveness of Community colleges 



• Except for Mathematics and Basic Education, all other academic disciplines indicate 
65 percent or more students complete classes with a grade C or better, 

(See Exhibit 2.13c) 

• A higher proportion of women than men complete degrees and certificates. 
(See Exhibit 2.20a) 

• Degrees and Certificates earned by the major ethnic groups are approximately 
proportional to headcount enrollment, with Hispanics and Blacks lagging com- 
pared to Whites. (See Exhibit 2.20b) 

• About half of all degrees earned are in Interdisciplinary Studies comprising multi- 
disciplines which satisfy transfer requirements to the University of California and 
the California State University. (See Exhibit 2.20c) 

• Nursing, Police Science, Secretarial Studies, and Automotive Technology are 
among the more popular degrees and certificates earned by students pursuing 
occupational goals. (See Exhibit 2.20d) 

• Overall, 63 percent of all Fall 1993 credit students remained enrolled for two sem- 
esters through the Spring 1994 term. Above average consecutive term enrollment 
occurred among women, Asians, Filipinos and Hispanics. (See Exhibit 2.30) 

• More than 77 percent of full-time and 57 percent of part-time credit students in a 
Fall 1990 cohort persisted in the California Community Colleges, the California 
State University, or the University of California through Fall 1993. 

(See Exhibit 2.31) 

• Half of all first-time students completing 56 or more AA degree applicable units 
did so in six or fewer terms. (See Exhibit 2.32) 

• The percent of students who transfer to the University of California is higher for 
Asians and "Other* but lower for Blacks and Hispanics when compared to 
corresponding percentages for credit enrollment. ("Other" includes foreign 
students, non-responses and other ethnicities.) (See Exhibit 2.33) 

• The percent of students who transfer to the California State University is higher 
for American Indian and "Other" (i.e., includes foreign students, non-responses and 
other ethnicities) but lower for all other groups (including Whites) when compared 
to corresponding percentages for credit enrollment. (See Exhibit 2.34) 

• In 1993-94, the number of community college transfers to the California State 
University increased by 3,400 (8.4%) to 44,420 u,id by 947 (9.5%) to 10,940 to the 
University of California. (See Exhibit 2.35) 
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15 



• Of the 1,769,100 undergraduate students in California public higher education, 
1,384,000 (78%) attend California Community Colleges and another 162,000 (10%) 
attend the California State University and the University of California as transfers 
from California Community Colleges. This means 88 percent of all public under- 
graduate students currently attend or transferred from a California community 
college. (See Exhibit 2.36) 

• Both male and female students employed and tracked over three years experienced 
growth in earning potential after training at California community colleges. 

(See Exhibit 2.41) 

• All ethnic groups employed and tracked over three years experienced growth in 
earning potential after training at California community colleges. 

(See Exhibit 2.42) 

• Both Certificate and Degree holders showed gains in earning potential in each of 
the three years after leaving community college. (See Exhibit 2.43) 
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Exhibit 2.10 . B _ ,, ^ 

Declared Goals of Credit Students, Fall 1993 



0 10 20 30 40 50 

I I I I INI I I I I I I I I I I I I I 



Transfer 



Occupational 
Nontransfer 



Other 



Basic Skills 



Undecided 




43% 



For every 10 credit 
students, 4 declared 
Transfer, 3 Occupa- 
tional Nontransfer, 2 
Undecided, and 1 Bask 
Skills or Other as 
primary goals pursued 
at community colleges. 



Exhibit 2.12a 



Course Completions* 

By Transfer and Credit Status 



Transfer 



Other 
Credit 



Noncredit 



Total 




2,000,000 




4,000,000 

I i | I I 

2.608.769 (64.0%) 
2.440.696 (64.2%) 



6.000.000 



541.687 (23.1%) 

832.548 (21.9%) 

I 

521.610 (12.8%) 
528.286 (13.8%) 



4.072,066 (100%) 
3.801.530 (100%) 
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Course cutbacks in Fall | 
1993 did not nega- I 
tively impact the I 
proporticn of transfer I 
course completions, j 
Transfer course com- 
pletions remained at 
64 percent while 
"Other Credit" de- 
dined 1.2 points and 
noncredit grew 1.0 
points. 

Fall 1993 course 
enrollment shifts are 
attributable in part to 
the loss ofBA students 
(enrolled mostly for 
"Other Credit*). 
Growth in noncredit 
completions resulted 
from the Increased 
demand for remedial 
and basic skills classes. 



Fall 1992 



Fall 1993 
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Exhibit 2.12b 

Course Completions 

By Occupational Status 



Occupational 



Non- 
occupational 



Total 



2,000,000 4,000,000 6,000,000 



1.164,367 (28.5%) 



1.054,870 (27.8%) 




699 (71.5%) 
660 (72.2%) 



4,072,066 (100%) 
3.801.530 (100%) 



Exhibit 2.12c 

Course Completions 

For Remedial/Basic Skills and English as Second Language (ESL) 

fn Millions 



I I 



ESL 



Remediation/ 
Basic Skills 



Other 



Total 



177.224(4.4%) 

194.119 (5 2%) 

I I 
331.065(93%) 

304,161 (10.0%) 
I | 



1 1 




Course cutbacks in Fall 
1993 impacted 
occupational course 
completions more 
than "Other" due to 
the loss of BA 
students who more 
often enrolled in 
occupational classes. 



Fall 1992 



^ Fall 1993 



ESL was the only area 
of the community 
college instructional 
program that grew 
both in the number of 
student completions 
and as a proportion of 
the total statewide 
curriculum. 



3,563,777(86.3%) 

3.303.250(84.8%) 
l 

4.072,066(100%) 
3301,536(100%) 
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Exhibit 2.13a 

Credit Course Completions With Grade C or Better* 

By Gender, Fall 1993 



1 ,000,000 2,000,000 3,000.000 



Men 



Women 



Total 

Enrollment W, 




Of all students enrolled in 
credit courses, 86 percent 
completed the course with 
a grade Cor better. 
Women have a slightly 
higher completion rate 
than men. 



2,110,176 
2,464,482 



86% 



*Do*s not include nondegree applicable credit and noncredit classes. 



j Completion with 
I C or Better 

I Total Completions in- 
I eluding Grades D, F & NC 



Exhibit 2.13b 

Credit Course Completions With Grade C or Better* 

By Ethnic Groups, Fall 1993 



1,000,000 2,000,000 3,000,000 



Asian 



Black 



Hispanic 



White 



Total 

Enrollment 




305,201 



88.0% 



346.896 
145.809 

78.7% 
185.176 | 

398.728 



80.6% 



494.405 



1,152,415 
1,309,295 




88.0% 



2,110,180 
2,464,480 



All ethnic groups have a 
successful completion rate 
of 79 percent or better, 
with Asians and Whites 
having slightly higher rates 
than Hispanicsand Blacks. 



85.6% 



'Does not include nondegree applicable credit and noncredit classes. 



j C or Better Completion 
I Enrollments 

J Total Completions in- 
i eluding Grades D, F & NC 
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Exhibit 2.13c 

Percent of Course Completions with Grade C or Better 

By Discipline Area, Fall 1993 



Health 

Commercial Service 
Public Affairs 
Disabled Student 
Law 

Ag/Nat Resources 
Education 
Engineering 
Consumer Ed 

Architecture 
Fine and Applied Arts 
Communications 

ESL Courses 
interdisciplinary 
General Studies 
Foreign Language 
Humanities 
Physical Sciences 
Military Studies 
Library Science 
Business and Mgmt. 
Biological Science 
Computer and IS 
Psychology 
Social Sciences 

Remedial Courses 
Mathematics 
Basic Ed/Gen Crs 




100 



Except for Mathematics 
and Basic Education, all 
other academic disciplines 
have more than 65 percent 
of students completing 
classes with a grade C or 
better. 



20 



Effectiveness in Community Colleges 1 9 



Exhibit 2.20a 

Completions: Degrees and Certificates 

Proportions by Gender, Fall 1993 



10 20 30 40 50 60 70 




Exhibit 2.20b 

Degrees and Certificates Earned Compared to Total 
Enrollment 

By Ethnic Groups, Academic Year 1 992-93 



Asians 



Blacks 



Hispanics 



Whites 




Degrees and Certificates 
earned by the major 
ethnic groups are ap- 
proximately propor- 
tional to headcount 
enrollment, with 
Hispanics and Blacks 
lagging compared to 
Whites. 



ERIC 



Degrees 



Certificates 



Credit Enrollment Fall 1992 
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Exhibit 2.20c 

Degrees Earned by Academic Discipline 

Academic Year 1993-94 



Interdisciplinary Studies 
Business and Mgmt 
Health 

Engineering and Related Tech 
Public Affairs and Services 
Social Sciences 
Fine and Applied Arts 
Education 
Biological Science 
Humanities-Letters 
Computer and Info Science 
Consumer Ed and Home Economics 
Mathematics 
Agric/Natural Resources 
Psychology 
Physical Sciences 
Communications 
Law 

Commercial Services 
Arch and Environ Design 
Foreign Language 
Other 



5,000 10,000 15,000 20,000 25,000 30,000 



23,336 




ERLC 



About half of all degrees earned are in Interdisciplinary Studies which 
comprise multi-disciplines satisfying transfer requirements to the 
University of California and the California State University. 
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Exhibit 2.20d 

Selected Degrees and Certificates Earned in 
Occupational Fields 

Academic Year 1993-94 



Admin, of Justice/Police Science 
Automotive Technology 

Construction Crafts 
Cosmetology 
Computer and Info Science 
Denta! Tech/Hygiene 
Electronics/Electric Tech 
Fire Control 
Food and Nutrition 
Human Services 
Legal Assisting 
Nursing 
Medical Specialties 
Secretarial Studies 



0 1,000 2,000 3,000 

! I I I | I I I I | I I I I 

1,432 
1.205 
277 I 



4,000 5,000 



Ml 1,214 





Nursing, Police Science, Secretarial Studies, and Automotive 
Technology are among the more popular degrees and certificates 
earned by students pursuing occupational goals. 



Degrees 
Certificates 
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Exhibit 2.30 

Percent Rate of Fall 1993 Credit Students Who 
Remained Enrolled Through Spring 1994 

By Gender and Ethnicity 



Men 
Women 

Amer. Ind. 
Asian 
Black 
Filipino 
Hispanic 
White 

Overall 




Exhibit 2.31 

Percent of Fall 1990 Credit Student Cohorts Tracked through Fall 1993 

Full-time and Part-time Students 
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12% 



t l 1 TT 

^rwrtingatCC PtreSttinsatAnothtr CC 



Full-time 
12+ units 
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4% 1% 
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I II 



I I I I 



Transfer to UC 

I 



Transftrto CSU 



54% 




11% 9% *% 

I I L 



More than 77 percent of full-time and 57 percent of part-time credit students in a Fall 1990 cohort 
persisted in CCC, CSU, or UC through Fall 1 993. 

The persistence of part-time students tends to be lower because they more often pursue short- 
term job training and licensure needs rather than the AA degree or ti nsfer. 




Source: Intersegmental Coordinating Council, 1994 
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Exhibit 2.32 

Time to Earn 56+ Units 

Number of Terms Taken by First-time Credit Students in Fall 1990 to 
Earn 56+ Degree Applicable Units (N=23,874) 

4 Terms 
12% 



8 Terms 
34% 



7 Terms 
18% 




5 Terms 
10% 



6 Terms 
26% 



Half of all first-time credit students completing 56 or more AA degree 
applicable units did so in 6 or fewer terms. 



Source: Intersegmental Coordinating Council, 1994 



Exhibit 2.33 

Fall Transfer: University of California 

Percentages for Transfer and Credit Enrollment for Ethnic Groups, 1992-93 



Amer. Ind. 
1.1% 



Asian 
16.2% 



Amer. Ind 
1.2% 



White 
533% 




Filipino 
2.3% 



White 
53.0% 



Hispanic 
12.1% 



Other 
12.4% 




Filipino 
3.4% 

Hispanic 
18.8% 



Transfers 



Credit Enrollment CCC 



The Percentage of students who transfer to the University of California is higher for 
Asians and "Others" but lower for Blacks and Hispanics when compared to 
corresponding percentages for credit enrollment. ("Other" includes foreign students, 
non-responses and other ethnicities.) 



Source: CPEC 
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Exhibit 2.34 

Fall Transfer: California State University 

Percentages for Transfer and Credit Enrollment for Ethnic Groups, 1992-93 



Amer. Ind. 
1.3% 



Asian 

10.2% Black 
5.4% 



Amer. Ind 
1.2% 



White 
52.5% 




Filipino 
2.9% 



Hispanic 
13.8% 



White J 
53.0% 



Other 
13.8% 




Filipino 
3.4% 

Hispanic 
18.8% 



Transfers 



Credit Enrollment CCC 



L 



The percent of students who transfer to the California State University is higher for 
American Indian and Others (i.e., foreign, non-responses and other ethnicities) but lower 
for all other groups (including Whites) when compared to corresponding percentages for 
credit enrollment. 




Source: CPEC 



Exhibit 2.35 

Full Year Transfers from the California Community Colleges to the 
California State University and the University of California. 1987-88 to 
Present 

50,000 rr 44,701 California State University 
^ ■ *" 



40,000 



30,000 



20,000 



10,000 



44,900 



45,402 



* — 

45,724 



40,980 



44,420 



46,768 



In 1993-94, the number of community college 
transfers increased by 3,440 (8.4%) to CSU and 
by 947 (9.5%) to UC. 

Budget constraints at CSU may limit the 
number of openings for community college 
transfers. 



7,713 



University of California 
x 



— x — 
8,145 



8,164 

l 



10.032 

I 



— x 

9,972 

I 



— x — 
9,993 

I 



-.< 



10,940 

I 



1987-88 
Source: CPEC 



1988-89 



1989-90 



1990-91 



1991-92 



1992-93 



1993-94 
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Exhibit 2.36 

Undergraduate Students Served by California Community Colleges in 
California Public Higher Education 



Fall 1993 



UC Native 
93.700(5%) 



CSU Native 
129.100(7%) 



CCC Transfer 
at CSU 
133.300(8%) 



CCC Transfers 
atUC 
?.8.600(2%) 




cc 

1.384.400 
(78%) 




Of the 1,769,100 undergraduate students in California public higher education, 1,384,000 
(78%) attend CCC and another 162,000 (10%) attend CSU and UC as transfers from CCC. 
This means 88 percent of all undergraduate students attend or transfer from a California 
community college. 



Source: Intersegmental Coordinating Council, Fall 1994 



Exhibit 2.41 



Median Annual Earnings 4 " of Occupational Program 
Students for Three Years After Leaving College 



By Gender, Academic Year 1990-91 

0 10,000 20,000 

I I I I 

Female 




30.000 40.000 
I I I I 



Mai* 




Both male and female 
students employed 
and tracked over three 
years experienced 
growth in earning 
potential after 
training at California 
community colleges. 



Last Year in College 
1st Year after Leaving 
2nd Year after Leaving 
3rd Year after Leaving 



ERIC 



'Bused on Employment Dftvtlopmtnt Dtpartmtnt (EDO) Unemployment Insurance Quarterly Data. 
O^ /agts annualized using highest quarter data. £ 7 
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Exhibit 2.42 

Median Annual Earnings* of Occupational Program 
Students for Three Years After Leaving College 



By Race/Ethnicity, Academic Year 1990-91 

0 10,000 20.000 

Asian/Pac Is. 



30,000 
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Black 
Hispanic 
White Non-Hispanic 
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I 



All ethnic groups 
employed and tracked 
over three years exper- 
ienced growth in 
earning potential after 
training in CCC 



Hfl Last Year in College 
2nd Year after Leaving 



Isrt Year after Leaving 
3rd Year after Leaving 



*Based on Employment Development Department (EDD) Unemployment Insurance Quarterly Data. 
Wages annualized using highest quarter data. 



Exhibit 2.43 

Median Annual Earnings* of Occupational Program 
Students for Three Years After Leaving College 

By Award, Academic Year 1990-91 



10,000 



20,000 



Certificates 



AA/AS 
Degrees 




30,000 







1 









Both Certificate and 
Degree holders showed 
gains in earning poten- 
tial in each of the three 
years after leaving 
community college. 

Higher gains of certif- 
icated holders may be 
attributable to students' 
age and more years of 
prior work experience. 



Last Year in College 
1st Year after Leaving 
2nd Year after Leaving 
3rd Year after Leaving 



'Based on Employment Development Department (EDD) Unemployment Insurance Quarterly Data. 
Wages annualized using highest quarter data. ^ 



Staff Composition 



The racial/ ethnic and gender composition of community college faculty, administrative, and 
support staff affects campus climate, particularly for underrepresented students. Staff com- 
position indicators enable the evaluation of community college personnel practices with 
respect to employment opportunity policies firmly ingrained in federal, state and local 
government statutes. 

The performance measures for staff composition include workload, and the gender and 
ethnicity of faculty and staff. 

• Although much more progress is needed, gains have been made toward increasing 
gender and ethnic diversity of fulkime facility. (See Exhibit 4.11) 

• Some increases have occurred in the gender and ethnic diversity of certificated 
college administrators. (See Exhibit 4.12) 

• Except for Hispanics, significant gains in gender and ethnic diversity occurred 
among counselors, librarians and nurses between Fall 1990 and Fall 1993. 

(See Exhibit 4.13) 

• Slow but steady progress in achieving gender and ethnic diversity is occurring 
among classified staff in California's community colleges. (See Exhibit 4.14) 

• The total hours taught by fulkime faculty grew steadily through 1991-92 and 
subsequently remained stable at about the 60 percent level. The hours taught by 
part-time faculty were subject to more variation due to changes in enrollment and 
curricular activities. (See Exhibit 4.20a) 
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Exhibit 4.11 

Staff Diversity: Full-time Faculty 

Selected Groups, Fall 1990 to Fall 1993 



Women 



Asian/ 
Pac Is. 



Black 



Hispanic 




Although much more 
progress is needed, 
gains have been made 
toward increasing 
gender and ethnic 
diversity of full-time 
faculty. 



Fall 1990 
Fall 1991 
Fall 1992 
Fall 1993 



Exhibit 4. 12 

Staff Diversity: Certificated Administrative 

Selected Groups, Fall 1990 to Fall 1993 
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Women 



Asian/ 
Pac Is. 



Black 



Hispanic 
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36.3% 
37.9% 



E<+ 39.8% 



Some increases have occurred 
in the gender and ethnic 
diversity of certificated 
college administrators. 



^ Fall 1990 
EEl Fall 1991 
Fall 1992 
Fall 1993 
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Exhibit 4.13 

Staff Diversity: Counselors, Librarians and Nurses 

Selected Groups, Fall 1990 to Fall 1993 



10 20 30 40 50 60 70 



Women 



Asian/ 
Pat Is. 



Black 



Hispanic 




1 1 1 1 1 

57.8% 
59.2% 
59.5% 
60.3% 



Except for Hispanics, 
significant gains in gender 
and ethnic diversity 
occurred among 
counselors, librarians and 
nurses between Fall 1990 
and Fall 1993. 



fall 1990 
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Exhibit 4. 1 4 

Staff Diversity: Full-time Classified 

Selected Groups, Fall 1990 to Fall 1993 
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Slow but steady 
progress in achieving 
gender and ethnic 
diversity is occurring 
among classified staff in 
California's community 
colleges. 



Fall 1990 
Fall 1991 
Fall 1992 
Fall 1993 
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Exhibit 4,20a 

Full-Time/Part-Time Faculty Instruction 

Total Weekly Faculty Contact Hours (WFCH) Taught, 1988 to Present 



100,000 200,000 300,000 400,000 500,000 




The total hours taught 
by full-time faculty 
grew steadily through 
1991-92 and subse- 
quently remained 
stable. 

The hours taught by 
part-time faculty were 
subject to more 
variation due to 
changes in enrollment 
levels and curricular 
activities. 



♦Percent full-time WFCH is of total. 



Full-time Faculty 



Part-time Faculty 



FRir 
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Fiscal Condition 



Fiscal condition relates simultaneously to measures of resource inputs and product outputs. 
On the input side, fiscal condition measures the adequacy of resources to deliver educational 
services in an economy of price changes (due to inflation) and levels of changes in demand for 
services (due to population growth). On the output side, fiscal condition measures effective- 
ness and efficiency of using resources. Input and output are compared, after accosting for 
inflation, in the cost of delivering a unit of service, such as a Full-time Equivalent Student 
(FTES). 

Another measure of fiscal condition is fiscal stability.. This relates to the fiscal health of the 
district and how it performs its fiduciary trust in handling public money. Fiscal stability 
ultimately impacts the scope and quality of services that can be delivered to students. 

The performance measures for fiscal condition include fiscal stability, revenues sources, and 
revenues per FTES after adjustments for inflation. 

• In the last three years, statewide community college revenues have remained flat 
with a substantial shift in revenues from state to local sources. (See Exhibit 5.10) 

• The number of districts designated as "low risk" for fiscal stability has increased 
from 10 in 1992-93 to 17 in 1993-94, (See Exhibit 5.20) 

• The level of unfunded FTES peaked in 1991-92 and has declined significantly as 
districts cut courses to adjust to revenue shortfalls. (See Exhibit 5 ,30) 

• In the last three years of the State's fiscal crises starting in 1991, community college 
real (i.e., inflation adjusted) revenues dropped and remained approximately at the 
$3,100 level (See Exhibit 5.40) 
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Exhibit 5.10 

Community College Funding 

Overall Level of Funding for Local Districts, Academic Year 1988-89 to Present 
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Exhibit 5.20 

Fiscal Stability 

Number of Districts at Risk from 1990 to 1993 
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The number of districts experiencing 
a low risk to fiscal stability has 
increased. 



1990-91 

1991- 92 

1992- 93 

1993- 94 
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Exhibit 5.30 

Funding (FTES) 

Total Funded and Actual Apportionment FTES for 1 987-88 through 1 993-94 



400,000 



800,000 



1,200,000 




•Indicates Unfunded FTES 



The level of 
unfunded FTES 
peaked in 1991-92 
and has declined 
significantly a; 
districts cut courses 
to accommodate 
revenue shortfalls. 



Funded 
Unfunded 



Exhibit 5.40 



Operating Revenues Per Actual Apportionment FTES* 

1990-91 through 1993-94 



3,275 



3,275 



3,189 - 



3.103 



3,017 - 



2,931 



1990-91 



1991-92 



1992-93 



3,124 




3,124 



In the three years 
of the State's 
fiscal crises, com- 
munity college 
real (i.e., inflation 
adjusted) oper- 
ating revenues 
per actual appor- 
tionment FTES 
dropped and 
remained flat at 
approximately 
the $3,100 level. 



1993-94 



•Prop. 98 State General Fund, Property Taxes, Fee and lottery. 
"Adjusted for inflation using State and local purchases index. 



